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very few Counseling Psychologists
have developed and extensively re-
searched new positive psychological
cOnstfides! PR dhal Growth Initiative
is alt@nsiruct thaévéas developed by
Di vision 176s very
bitsghgks Chris bggan publishing on
trgs Iog &l g e late 1990s and in just
over a decade, has developed a
riBh&hd®Fer -growing body of litera-
ture on PGI through collaborations

with colleagues and graduate stu-
dents. In this newsletter, Drs. Chris Ro-
Phitsehek) IAgfid Weigdld, and Hsiu -
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i Lan Shelley Tien, along with doctoral
' students Matt Ashton, Megan Marti-
1nez, and Cynthia Spering share a

hgsé of igfarmasion on PGl and a va-
- rlgt}ﬁ of appligatiopsf this construct
'|Qénéuk[|p4e settings. This thematic
! ngvyslet@rna@qasgr\?es as a preview
of the information that will be pre-
g sented in the Positive Psychology
' Section -Sponsored Symposium this
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August at the APA Annual Conven-
tion in San Diego, California. The
symposium is entitled Personal
Growth Initiative in Mental Health,
Vocational Functioning, and Inter-
ventions and is scheduled to take
place on Thursday, August 12 from
12:00 6 12:50pm in Room 30A of the
San Diego Convention Center.
Speaking of the APA Con-
vention, the Section on Positive Psy-
chology has a number of events tak-
ing place at the conference at
which we hope to see as many of
our members as possible! These
events include a Section Awards
Ceremony, Social Gathering, and
Business Meeting which will take
place on Friday, August 13 from
POh-1CHBOpsn Ro-t he
room on the second floor of the Hard
Rock Hotel, a number of student
posters on positive psychology topics
during the Division 17 Student Poster
Session (5pm on 8/12 in Marriott Sa-
lon 30 Session ID 1341), and an Open
House for all Sections of Division 17
(8am on 8/13 in the Hard Rock Ho-
tel s o0l magineod
sure to check out the Positive Psy-
chology Section website ( http://
divl7pospsych.com/ ) for more infor-
mation on other positive psychology -
related programming at the Con-
vention by Section members and for
dates and locations of the afore-
mentioned gatherings.
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An Introduction to Personal Growth Initiative
Christine Robitschek Ph.D., Texas Tech University
Research Representative, Section on Positive Psychology

The concept of personal
growth is critical for both
mental health professionals
and our everyday lives.
When faced with new chal-
lenges, we often have a
choice of either remaining
stuck in our established way
of doing things, which can
lead to stagnating, or
changing ourselves to re-
spond to the challenge in
an adaptive way, which

can lead to flourishing. Re-
gardless of the choice a person makes in a specific
situation, it is extremely rare for someone to stay ex-
actly the same forever, to never grow or change.
Rogers (1959) described this as the actualizing ten-

dency. Ryan and Deci
growth tendencyo (p. 68).
shared by Rogersd and Deci

that these tendencies can function without con-
scious effort, without intention. This is my point of de-
parture from these earlier theories. | am interested
only in mechanisms of personal growth that are well
within awareness and fully intentional. This is called
Personal Growth Initiative (PGI; Robitschek, 1998,
1999).

PGl is an acquired skill set for self -
improvement across life domains. It is comprised of
four components: Readiness for Change (ability to
assess oneds own
gage in personal growth processes); Planfulness
(ability to be strategic and organized in self -change
efforts); Using Resources (ability to identify and ac-
cess resources external to the self, such as other peo-
ple and materials); and Intentional Behavior (actual
folow-t hr ough, or o-changepais aml f
behaviors). These four components operate synergis-
tically, rather than sequentially, to optimize personal
growth (Robitschek et al., 2009). People with high
levels of PGI have the cognitive and behavioral skills,
and the motivation needed to know when they
need to grow and change, recognize and take ad-
vantage of growth opportunities as they arise, seek

psychol og

out opportunities for personal growth, and follow -
through and make changes to improve themselves
and their lives. Of course, no one can recognize
every way in which personal growth is needed and

no one has the time or energy needed to grow in
every possible way. But people with high levels of
PGI will be involved with intentional growth -
enhancing activities much more than their low PGI
counterparts.

Research suggests that PGl is a robust predic-
tor of well -being, functioning, and distress. Across
samples, PGl accounts for 18 8 20% of the variance in
emotional well -being, 20 8 27% of the variance in
social well -being, and 32 0 51% of the variance in
psychological well -being (Robitschek & Keyes, 2009).
Also, college students with high levels of PGI report
high levels of vocational functioning and low levels
of anxiety, depression, and general emotional dis-

( 2 00 0)tress {(Rsebitsuheks& Codk,e1998; Rabitseheke rKa-

Ghubeck, 1899 pWetgadn&t Robétdchelmia press). PG
saemslito Hdth protéctsagatnst distress amdspromate
well-being and well -functioning.

The primary mechanisms of action in these
relations are hypothesized to be that people with
high PGI (a) seek out opportunities for personal
growth and (b) recognize and capitalize on oppor-
tunities for personal growth when presented with
these opportunities. In both situations, a person is
faced with the opportunity to change something
about the self. If the decision is made to pursue such
a change, then intentional efforts are directed to-

iward this qelf -ehpnge, idedllly i@ a @anftul way,eusing
resources to facilitate the growth. When a person is
successful in this intentional effort to grow, learning
about the intentional growth process also takes
place. It is likely that achieving the desired growth
outcome will yield positive feedback about the
sanpdnents of the process, which, in turn, will in-
crease PGl, that is, will increase Readiness, Planful-
ness, Use of Resources, and Intentional Behavior in
the near future. When an intentional effort to grow is
not successful, however, either positive or negative
learning can take place. The individual may receive
negative feedback about one component of PGl
(e.g., perhaps the resources accessed were not
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helpful in the change process) and positive feed-
back about another component (e.g., perhaps sig-
nificant others provided encouragement for identi-
fying an area for growth and putting forth the effort
to grow, that is, the Readiness for Change compo-
nent). These types of feedback also influence the
ways in which PGI will increase or be thwarted.

PGl also is relevant for mental health profes-
sionals because of its ramifications for therapy. Con-
sider two clients. They report similarly high levels of
depression and similar life experiences. Think about
the role that PGI might play in their recovery from
depression. Client A has a history of intentional per-
sonal growth. She has experience recognizing and
capitalizing on opportunities for personal growth.
She enters therapy with the knowledge that she will
play a key role in improving her mental health, even
though she is seeking consultation and treatment
from an expert. Client A is ready to make use of
therapy as soon as she walks in the door. Client B,
on the other hand, has a relatively low level of PGI.
She thinks that therapy
people erroneously believe that taking medication
of i xesd high blood pressur
need to learn the process of intentional personal
growth so that gains made in therapy will stick with
her after therapy when new challenges emerge in
her life.

PGl currently is measured by the Personal
Growth Initiative Scale & Il (PGISII: Robitschek et al.,
2009). The PGISII is a 16-item scale with 4 subscales,
each measuring 1 of the components of PGI. The
measure is available without charge for research
and other not -for-profit purposes by contacting me
at chris.robitschek@ttu.edu . Interested readers can
find additional information and reprints about PGI
and the PGIS -1l at our lab website: http://
www.webpages.ttu.edu/crobitsc/
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A main component of personal growth initiative
(PGI) is an active and intentional desire to grow as a
person in a variety of areas of life. This growth can
involve cognitive, behavioral, and emotional proc-
esses (Robitschek, 1998). As such, PGl is emerging as
a useful construct in the examination of mental
health, particularly in terms of its relation to both
PIychogigakfumctioniag and the gherapeuti k e
process. With the recent refinements to PGI theory,
avhich haye taken PG frymeajuidimensignal to@| i e n t
multidimensional construct, there are several promis-
ing directions for the use of PGI in both research and
practice.

Several studies have found PGl to be related
to both psychological distress and wellbeing. Re-
search has consistently shown PGl to be negatively
related to different types of distress, such as anxiety,
depression, and negative affect (e.g., Hardin,
Weigold, Robitschek, & Nixon, 2007; Weigold & Ro-
bitschek, in press). PGI has also been positively re-
lated to aspects of optimal functioning, including as
a parsimonious predictor of emotional, social, and
psychological wellbeing (Robitschek & Keyes, 2009).
Overall, PGl 6s focus on

Going to APA? Be sure to attend the
Section on Positive Psychology Business
Meeting, Awards Ceremony, and Social
Hour on Friday from
in the Hard Rock Hotel, Division 17
Hospitality Space, Second Floor, Celebrate.
Wedd | ove to hear fr on
drop in!

n

o

growth naturally lends itself to more optimal levels
by assisting people to effectively cope with or de-
crease distress. For example, we recently com-
pleted a study examining the mediating effect of
dd')ff(?fnt Eypss of foping the re{Rg noflselveralb
psychological resouices (including I?and trait
anxiety. We found that PGI positively related to
problem -focused coping which, in turn, negatively
nrelayedtaanxietygVieeigold & Radlitschék,fin grass). t 0
In addition to psychological functioning, PGI
is believed to positively influence the therapeutic

e
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process. For example, PGI theory indicates that peo- number of avenues that may be promising. For ex-

ple may use counseling as an important step in ac- ample, the PGIS -II might be helpful as an outcome
tively pursuing various goals of personal change measure. The desire to grow personally and make
(Robitschek, 1998). In particular, recognizing the use of growth opportunities can be seen as positive
need for change, setting appropriate goals, and outcomes of therapy (see Robitschek, 1998). There-
making use of available resources to reach those fore, the PGIS -1l could assist in tracking both how cli-
goals are tenets that can easily be applied to work ents feel about the growth process and ways clients
with clients presenting with a variety of issues. Empiri- mi ght go about changing. Tracki
cal studies show that high levels of PGI predict the el s also can assist practitione
tendency to seek out psychosocial support current desires and abilities to fully participate in the
(Kl ockner & Hicks, 2008) a ranséliegmmdess. Forlinstancetasli@nt fpigh méno n a |
commitment expectations to the therapy process tentional Behavior may want to make as much use
(Robitschek & Hershberger, 2005). of the counseling process as possible (e.g., by at-

Based on results from the literature, PGI ap- tending sessions regularly, completing homework
pears to have the potential to play a significant role assignments, etc.); a client low in Using Resources
in mental health and the provision of psychological may be reluctant to involve others in the change
services. Indeed, the new measure of PGl , the Per- process (e.g., complete homework assignments in-
sonal Growth Initiative Scale -1l (PGISII), allows indi- volving family members, etc.).
viduals to measure PGI on a multidimensional level Overall, PGl is emerging as an important
for the first time. The four factors of the PGIS -Il are construct in mental health. The newly refined PGI
Intentional Behavior (the intentionality of changing), theory and measure provide ample opportunities for
Using Resources (the utilization of outside resources researchers and practitioners to use the PGIS  -Il to
to facilitate change), Readiness for Change (how

ready one feels to change), and Planfulness, (the Global Wellbeing: Who's Thriving Worldwide ol The 2010
procedure of planning changes). A 2 v SR Gallup
Future research utilizing the PGIS -II could ex- Wellbeing
amine how different aspects of PGI relate to psy- :
chological functioning and therapy. It is possible Forum will
that the different factors do not have the same influ- take place
ence on certain constructs. For example, our recent October 7 -
study found that problem -focused coping mediates 8 at the
the relation between the unidimensionally meas- Gallup
ured PGI and anxiety (Weigold & Robitschek, in e
press). It is possible that some aspects of PGI, such as Building in

Planfulness, might be more strongly related to prob- Washington, D.C. The conference brings
lem -focused coping than other aspects. Conversely, prominent leaders from healthcare, gov-
Using Resources might be highly related to other ernment, and industry together with scien-
types of coping, such as seeking social support, than tists (including former Section Chair Shane

the other three factors. Research on the therapeutic

process might yield similar findings. For instance, Us- Lopez) and forum participants to explore

ing Resources might strongly relate to seeking out how key factors affect the wellbeing and
psychological support, whereas Readiness for financial health of nations, communities,
Change might be inversely related to client resis- and corporations. For more information, go
tance in therapy. to http://www.gallup.com/consulting/

Although future research is still needed to : .
determine the ways in which practitioners can best wellbeing/118021/Gallup  -Wellbeing -

use the PGIS-Il when counseling clients, there are a Forum.aspx




Personal Growth Initiative and
Vocational Functioning

Matthew W. Ashton, B.S.
Doctoral Candidate
Texas Tech University

Vocational functioning in-
cludes the decisions, ac-
tions, attitudes, and levels of
satisfaction within a number

tween PGI and goal -directedness and PGI and career
decision making self -efficacy in both men and women.
These initial investigations of PGI within the do-
main of career development coincide with suggestions
within the literature that highlight the importance of
internal motivation to explore the world of work
(Blustein, 1988), career decision making self -efficacy
(Betz & Hackett, 1981), goal -setting (Turner et al., 2006),
and the establishment of viable occupational and vo-
cational self -concepts (Super, Savickas, & Super, 1996;
Savickas, 2002). PGI shows positive associations with
markers that indicate adaptive progress and qualities

of life roles that pertain to a 1othe devsl opment OF OWNees
personds caree rmve(;t}g%tmg\kpg l;elﬁtmnshlps between PGI and other

ing life. It is an area of life in which many individuals in- |mpo|rtant car(feer VEELAIES (6 (et o Geilel = i3

vest a significant portion of their time and personal robe o one gE @it Umeme E t ot 3

daily effort. Just as with any significant area of life, it is oping oneocs career pa _t an

an avenue for growth and improvement. Personal When. con3|dernjg edapnve A Ll Ll @)

Growth Initiative (PGI; Robitschek, 1998) is a construct vc;]catlopnall functioning, aln%teworthy SEnSlEiY

that represents a personos a\é‘f alFb eﬁ;el r:}a)g,potengag%/ gvﬁ I@p?ga[nt reée}ﬁa.pce '3 n et OIo

growth and change in his or her life in general but can
be applied to actual behavior within specific life do-
mains. With ever -increasing variability and rapidity of
change in economies, work environments, and career
paths, PGl may be an influential component to how
well a person navigates the vicissitudes of his or her
own career path.

In the literature on vocational development
and functioning, specific constructs such as career ex-
ploration, vocational identity crystallization, and career
decision making self -efficacy, are frequently investi-
gated as markers that repres
reer development. Although only a small number of
vocational constructs have been investigated in con-
junction with PGl, the results show promising relation-
ships. Robitschek and Cook (1999) found that for both
male and female college students, higher levels of PGI
were associated with higher levels of environmental
exploration and a more crystallized vocational identity.
There was also a weak correlation between PGI and
self exploration for men. Bartley and Robitschek (2000)
also investigated PGI as one of a multitude of factors
that predict career exploration and found PGl to be a
significant predictor of career exploration in general,
with a significant correlation between environmental
exploration and PGl for female college students. Addi-
tionally, significant positive correlations were found be-

cope with the challenges of career development, both
expected and unexpected (Savickas, 1997). Career
adaptability encompasses the processes of planning,
exploration, and adaptive decision making and is seen
as an important skill set that enables a person to suc-
cessfully manage his or her career. It is expected to
also relate to general adaptive functioning in multiple
contexts and life roles (Blustein, 1997). This process of
continual adaptation is directly in line with the process
of continual growth emphasized by PGl theory. Given
the atfentign to, glgloyvtg and change that we expect in
persons th high'levels of PGI, we would expect those
high in PGI to be more likely to have higher levels of
adaptive functioning in relevant life areas as they seek
to improve themselves. Relations between PGI and the
process dimensions of career adaptability may shed
light on how individual attention to personal growth

may assist in fostering adaptive qualities and skills within
vocational functioning.

As of yet, PGI has not been incorporated into
the process of career counseling, but may be useful in
helping counselors and psychologists to assist clients
with their individual career concerns. The Personal
Growth Initiative Scale -Il (Robitschek et al., 2010) could

Continued on next page
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be used as an assessment tool that indicates an with | ifeds everyday chall enges:s

overall affinity for growth in clients as well as diag- lem -solvers. Due to the fact that some people have

nostic evidence of particular attention to planning, low levels of PGI, the next step in PGI research

use of outside resources, readiness for change, and seems to be how we can help people increase their

intentional growth behaviors. This information com- PGI.

plements traditional career information by giving a Research suggests that PGI can be in-

general picture of attitudes toward growth experi- creased indirectly (i.e, as a byproduct of interven-

ences that can be appli ed tians tardetng aheriaeastséeRobitschelg 1997p n a |

situation. This would be particularly relevant for cli- however, can we increase PGl when we target it

ents that are struggling with stressful career and life directly? My research focuses on the creation of this

events or that are experiencing career transitions type of intervention, one that can be implemented

such as loss of employment, change in employ- to directly increase a personos

ment, or pursuit of further education or training. As- this intervention can someday be used in therapy,

sisting clients to be aware of their own attention to the classroom, and other pertinent settings.

personal growth experiences and fostering positive Research on increasing personal growth has

attitudes toward the challenges of personal growth been around since the | ate 196(

may be useful and long -lasting ingredients in helping  studied undergraduates and found that by using

individuals manage the complexities of career and awareness exercises and measuring values related

vocational situations. to maximizing oneds potential,
significantly increased. Similarly, Rustad and Rogers

Want to learn more about PGI? Come hear (1975) used a practicum seminar to teach high

It hese authorso APA Pprr essheolstudents basic gounseling skills ang found
sonal Growth Initiative in Mental Health that the students significantly increased on several

Vv . | E tioni d Int i measures of personal growth. Sheridan and Melhus
e R L (1977) created a personal growth laboratory in

on Thursday, 8/12 from 12:00 A 12:50. which undergraduate participants were taught
about differing aspects of Masl
growt h. Students who | earned at
Increasing Personal ory significantly increased their personal growth.

Fleming -Holland (2000) ran a series of growth work-
shops focused on increasing awareness of personal
problems and corresponding attitudes and found
that Mexican college students significantly in-
creased their scores on two measures of personal
growth following the workshop.

Initial research on increases in PGI came in
1997 with Robitschek studying the construct in
adults going through a recent vocational or other
major life change. The adults were engaged in an
Outward Bound course called Life/Career Renewal.
The course incorporated helping people learn
about themselves and their perceived limits through
wilderness activities like backpacking, canoeing,
and rock climbing. The goal of Life/Career Renewal
is to take the personal growth learned through the
outdoors activities and apply it to all aspects of
oneds |ife (Kimball & Brown, 1¢

Growth Initiative

' Megan A. Martinez, B. S.

| Texas Tech University

4

4 Personal Growth Initiative
(PGI; Robitschek, 1998, 1999)
is a well established con-
struct that has been meas-
ured in a variety of populations. PGI research to

date includes looking at PGI and coping, career
development, gender implications, physical health,
well-being, and hope (Hardin, Weigold, & Ro-
bitschek, 2007; Robitschek, 1998, 1999; Robitschek &
Cook, 1999; Shorey, Little, & Snyder, 2007; Whittaker
& Robitschek, 2001). What this research indicates is
that people with higher levels of PGI can better deal

Continued on next page



that participantsd PGI
fore the Life/Career Renewal course to after with a
large effect, showing that PGI was indirectly increased
through the course.

| recently completed a study attempting to di-
rectly increase PGI, and also increase psychological
well -being. Indeed, previous research links PGI and psy-
chological well -being: those with a higher levels of PGI
also have higher psychological well  -being (Robitschek,
1999; Robitschek & Keyes, 2009). The goal of my study
was to determine if undergraduates listening to an edu-
cational lecture about PGl and engaging in a growth
activity would increase their PGI and psychological well
-being. The study was a 2 (education type) x 2 (activity
type) pretest -posttest experimental design. The purpose
of this design was to be able to identify the active ingre-
dients necessary to directly increase PGI. The two types
of education were short lectures either about PGI or a
control condition topic (hail formation). The two types of
activity were a growth activity where participants
planned and carried out a new activity over the course
of one week that put them outside of their comfort
zone, or a control condition activity, specifically com-
pleting a familiar activity that did not put participants
outside of their comfort zone. | predicted that condi-
tions containing an active component (PGI education,
the growth activity, or both) would have higher Personal
Growth Initiative Scale 0 Il scores after the intervention
than the control condition. The control condition did not
include any element that should actively increase PGI.
| found that participants in the growth activity groups
did complete an activity that put them significantly far-
ther outside of their comfort zones than those in the
control activity, though none of my hypotheses for the
study were supported. However, participants in all con-
ditions significantly increased their scores from pre - to
post -intervention on both the PGIS -II (Robitschek, et al.,
2009) and Scales of Psychological Well -Being (Ryff,
1989). This increase was not related to the education or
activity components of the study, though for those par-
ticipants in the PGI education and growth activity con-
dition there appeared to be a curvilinear relationship
between Time 1 and Time 2 PGIS -ll scores. This means
that those people with moderate PGI scores saw the
greatest increase in their PGI scores from this interven-
tion. This finding offers a good area for further research
on increasing PGI.

Testretest reliability analyses for the PGIS -Il over 1

-, 2-, 4-, or 6-weeks indicate that it is unusual to find a
change in PGIS -l scores over periods of time similar to
my study (Robitschek, et al., 2000). Thus, the findings
from this study did not seem to be due to passage of

i ncr e dneaa mdtiplgtesting éffects,rso it isyunkhawo whatb e -

can account for the significant increases in PGl for all
groups. Because all participants completed some sort

of activity that required intentional behavior outside of
the experimental situation, it is possible that we uninten-
tionally stimulated mindf ul
behaviors. It also is possible that participants found the
lecture on hail formation to be a positive learning ex-
perience that resulted in personal growth. These possi-
bilities will need to be explored in future research. This
study was meant to serve as a jumping off point for fur-
ther research in this area. Since higher levels of PGI help
us to better problem solve and cope with everyday life,

it is important to continue to expand PGl research in this
direction.

Functional Decline in Alzheimer's Disease: The
Role of Personal Growth Initiative

Cynthia C. Spering, M.A.
Texas Tech University
Doctoral Student

Battle Creek Veteran's

= Administration

Al zhei mer 8s

terized by a decline in memory

and other cognitive domains, as

. well as functional decline
(American Psychiatric Association,

2000). Although the course of disease and functional

decline varies from individual to individual, preserving

daily functioning is important in maintaining independ-

ence and avoiding reliance on caregivers for all with

AD. Various predictors of functioning, (including certain

demographic variables and neuropsychological abili-

ties) have been identified in the literature. However,

ot her variabl es,

deficits or methods of coping with cognitive changes,

may be important to consider in understanding differ-

ences in functioning.

In early AD, patients are aware of cognitive
changes and take steps to cope with them (Clare, Roth,
& Pratt, 2005). Personality influences the way people
react to and cope with illness (Seiffer, Clare, & Harvey,
2005). Although personality usually remains stable into
older age (Costa & McCrae, 1988), some studies have
reported changes in the personalities of people with
AD, usually with increases in negative characteristics
(e.g., neuroticism) and decreases in positive character-

Continued on next page

such as an

att

di sease

n



istics (e.g., agreeableness; Jacomb & Jorm, 1996). How-
ever, others note that certain aspects of personality re-
main stable in the course of dementia (Bowlby, 1993).
Li kewise, oneds
portant in his or her response to illness than current
changes (Seiffer et al .,
tablished personality, their level of personal growth initia-
tive (PGI; Robitschek, 1998), may be an important and
relevant construct in the way that patients with mild/

early stage AD respond to their illness. PGl is defined as a
personéfés Oactive and
change processé
relatively stable over the lifespan, so those who find
themselves faced with the early challenges of AD may
be able to draw on previous growth experiences in order
to cope with changes.

Living with AD is a stressful experience, from the
diagnosis of a progressive, irreversible disease and im-
pending dependence on other people (DeBettignies,
Mahurin, & Pirozzolo, 1990), to the challenges of dealing
with changed cognitive and functional abilities (
& Huntington, 2005 ), to even a changed sense of self
(Clare, 2002; Pearce, Clare, & Pistrang, 2002). Despite
research being somewhat scarce on coping with AD
(Pearce et al., 2002), researchers have found that nearly
all patients with mild to moderate AD engage in some
positive coping strategies (Clare, Goater, & Woods, 2006;
Gilmour & Huntington, 2005 ). People living with AD are
not just aware of their difficulties, but are often skilled at

adapting to memory loss ( Gilmour & Huntington, 2005 )
0 Cc oV er i nRankin,Bdld- t hHypmothesis 2 Amoag otder ad(ilts in the early stages of

and at ti mes
win, Pace -Savitsky, Kramer, & Miller, 2005 ).

Although the course of illness in AD is largely asso-

ciated with significant losses, the possibility for genuine,
new growth does exist (Kitwood, 1995). However, very
few studies have been published on personal growth in
AD. Some studies on coping with AD, while not specifi-
cally addressing personal growth, have noted positive
changes in the patient with AD (e.qg.,
In a current study, PGl is being examined for its
possible role in functioning in AD. Although PGl is not do-
main -specific, it is thought to apply to growth domains
when there is a universal need for growth and change
(Robitschek, 1998, 1999; Robitschek & Cook, 1999). For
example, the need for patients with AD to cope with
changing cognitive abilities. People higher in PGI may be
better able to deal with those changes by actively and
intentionally changing certain behaviors, resulting in the
prolonged maintenance of independent functioning.
PGl theory suggests that, depending on a per-
sonb6s | evel of PGI, that

established

i nt ent-i oassask whemtheyp drevreadyedoriniplernemt thiode e
(Robitschek,

Gilmour

Clare et al., 2005) .

they wil |l

ferently. People higher in PGI who are faced with the
earliest cognitive changes of AD may be able to draw
on their previous growth experiences in order to cope

pwéthr tisosemew coghitive cimemges. Boe example, estéadn -

of struggling to maintain their previous way of remember-

2 0 0 5ing things,they neght@ctively pursiEe @ hew onéthod. n e 6 s

Perhaps they will talk to a doctor or otherwise educate
themselves on memory loss in early stage AD and find
out about new strategies for bolstering daily memory.
They may develop a plan for maintaining their memory,

chabdes3 and thelR Golthrough with thenu Bldsttimporo
tantly, these steps of change may help delay the pro-
gression of functional decline, as patients finds new ways
to maintain functioning despite cognitive losses.

On the other hand, people lower in PGI will have
less growth experiences to draw from, and might struggle
to maintain memory in the same way they always had.
They may react in a more passive way to the cognitive
changes of early stage AD, and because they are not
actively adapting, they will likely experience decline in
functional ability at a greater rate than those higher in
PGI.

In the current study, the following hypotheses are
being tested:

Hypothesis 1: Among older adults in early stages of AD/
dementia, PGI will be positively associated with function-
ing, such that people with high levels of PGI will have
higher levels of functioning than will people with low lev-
els of PGI.

AD/dementia, PGI will moderate the relations of neuro-
psychological variables (verbal fluency, executive func-
tioning, and memory with daily functioning), such that for
people with low PGI, daily functioning will decrease
markedly with decreases in these aspects of cognitive
ability, and for people with high PGl, daily functioning will
decrease at a slower rate in relation to decreases in
these aspects of cognitive ability.

Data collection is currently underway for this
study, and preliminary data analyses are quite promising.
Several future studies are being planned to extend this
line of research into other types of cognitive impairment,
more specifically in order to examine the relationship of
PGI with depression in AD and to examine the relation-
ship of PGI with other neuropsychological variables. Al-
though not often examined together, positive psychol-
ogy constructs such as personal growth initiative, may be
quite relevant to a number of neuropsychological condi-
tions and disease progressions.
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Happiness and Psychological Wellbeing of
School Teachers in Taiwan:
A Causal Model and Effects of Narrative
Counseling

Hsiu-Lan Shelley Tien
National Taiwan Normal
University, Taipei, Taiwan

Positive psychology was
recently applied in various

work settings in Taiwan in-

cluding with school teach-
ers. Sources of stress for
teachers included teach-

ing load, student discipline

issues, communication
with parents, administra-

tive duties, and personal in

-service learning. Given these sources of stress, we
wondered if the teachers were happy with their

lives, both professionally and personally. We were
concerned with their subjective well  -being and
wanted to see if we could help them to increase
their levels of perceived happiness. This article intro-
duces two major studies conducted in Taiwan. One
study explored factors r
subjective wellbeing and sense of happiness. The
other tested the effects of three different narrative
programs on increasing t
ceptions of psychological well  -being.

To test the causal model of happiness and
psychological well -being, we proposed a hypotheti-
cal model. The dependent variables in the pro-
posed model were sense of happiness and subjec-
tive well -being. Independent variables were con-
flicts between family and work, conflicts between
work and family, and work accommodations to
family. Participants were 725 elementary, middle,
and high school teachers. The instrument for assess-
ing subjective well -being was the Personal Growth
Initiative Scale ( PGIS, Robitschek, 1998, 1999). The
internal consistency was .87 based on a sample of
217 school teachers and was .90 based on the sam-
ple of 725 school teachers in the current study. For
happiness, we applied the Satisfaction with Life
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Scale (SWLS, Diener, 1980). Reliability coefficients
were .89 and .89 for both samples of 217 teachers
and 725 teachers. As far as work -family conflict cop-
ing efficacy, we applied the Informal Work Accom-
modations to Family (IWAF, Behson, 2002) measure.
The internal consistency was .83 based on the sam-
ple of 217 school teachers and .81 based on the
sample of 725 school teachers. The Work -to-Family
Conflict Scale (WTFCS) and Family -to-Work Conflict
Scale (FTWCS) were developed by Huang (2005).
The reliability coefficients of the WTFCS based on the
two samples in our study were .89 and .90. As far as
the reliability coefficients of the FTWCS, they were
also .89 and .90 on the two samples.

The results of MANOVA indicated gender differ-
ences on coping efficacy (F= 19.72, p<.001) and
subjective well -being (F= 7.10, p<.01). Male teachers
were higher in coping efficacy and perceived a

higher degree of well -being. For teachers at differ-
ent school systems, middle school teachers per-
ceived the highest conflicts from work to family
(F=4.64, p<.05). For coping efficacy, high school
teachers perceived higher efficacy than middle

and elementary school teachers. Middle school
teachers perceived higher efficacy than elemen-

tary school teachers. We believe that the influence

of the interactions between background variables

need to be taken into account.

As far as the hypothesized path model, the
ARIGrRiBated tha® tReDy € Jdife&ionRéhflicts be-
tween family and work influence each other. They
both went through the coping efficacy and influ-
ence the
piness. The conflicts between family and work also
influence subjective well -being and happiness di-
rectly. The hypothesized model was supported by
the AMOS results (Figure 1, 112=24.60, p=.039;
NFI=.999; RFI=.997; CFI=.999).

In the second study, we tested the effect of
three approaches of career counseling on school
teachersd® psychol ogi cal
school teachers. The average age was 33.42 years
old with standard deviation of 7.21. Forty one of
them were married and 35 were unmarried. The av-
erage age of teaching experiences was 9.14 years.
Each of them received one of the three ap-
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